Meprypappata Madnuatwyv lpoypappatog Emovdwv

ZTNV evoTnNTA QUTH TAPOVTLA{oVTaL TA CUVOTITIKA TEPLYPRUUATA TWV UAONUATWY TOU S16doKOVTAL 0TO
Tpoypapua Xmovdwv, €iTe QUTA TPOOPEPOVTAL ATTO TO TUNUA TV elvar vtevOuvo yia to T2 1} amo aAa
tunuata. To meplypaupa kabe padnuatog kabopilet T HOPPY, TO OKOTO, TA UAONOLAKE ATTOTEAEOUATA
KalL TO TIEPLEYOUEVO TOU UAONUATOS Kal TPOoSIaypapeL TOV TPOTMO VAOTONonG TnG SLSaKTIKNG Kal
uadnoiaxnc Siadikaociag katr Tov tPomo aéloAdynonsg twv @oitntwv. To meplypauua tov puabyuatog
amotedel T Paon mavw oThv omola 0 SL6ACKWVY TOU uaBHUaTos avantiooel Tov TPOTOo Stdackaliag Tov
1ot Wote aveéapTHTwS TOV SL6AoKOVTOC 1) TWV SI6ACKOVTWY VA TANPOUVTAL 0L BACLKES TTPOSLAYPAPES
KQL V& EMITUYYAVETAL 1) EMITEVEN TWV UAONOLAKWOV ATTIOTEAECUAT WV..

Apbpo 32 map. 1B tov N.4009/11 kat Y.A. ®5/89656/B3/2007 «Epapuoyn tov Zvotiuatos Metapopdas
kat Yvoowpevons [iotwtikev Movadwvy PEK BRI1466/2007

To meplypappa kaBe pabNuatog mePAAUPAVEL TIG TTANPOPOPIEG OTIWG GTO EVSEIKTIKO £VTUTIO TIOU
akoAovBel (Mapadetypata Ieprypappdtwv Bplokovtal avapmmuéva otov totdtomo tng AAII:
http://www.adip.gr/data/HQA accr riverlake.pdf

http://www.adip.gr/data/HQA accr project management.pdf)
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AYTOTEAEIZ AIAAKTIKEZ APAZTHPIOTHTEZ

O€ MEPIMTWON TTOU OL TILOTWTLKEG UOVASEG ATTOVEOVTAL OE SLAKPLTA UEPN EBAOMAAIAIES
ToU padnuatoc m.y. AlaAéelg, Epyaotnplakés AoKAoeLs K.AT. Av ot QPES NIZTQTIKEZ
TILOTWTLKEG UOVABOEG QITOVEOVTAL EVIXLQ YLla TO CUVOAO TOU UaTNUATOG MONAAEZ
avaypate tic eBdouadiaies wpeg Stbaokadiog ko To aUVoAo Twv AIAAZKANIAZ
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MAOHZIAKA ANMOTEANEZIMATA

Ma6notakd AntoteAécpata
Meptypapovral Ta LadnolaKd AITOTEAEGUAT TOU UADNIUATOG OL CUYKEKPULEVEG YVWOELG, SEELOTNTEG KAL LKAVOTNTEG
kataAAnAou enutébou mou Ja ATTOKTHOOUV OL POLTNTEG UETA TNV EMLTUX OAOKArpwon Tou padnuarTog.
JuuBouleuteite to MNapaptnua A

o [leptypapri Tou Enunédou twv Madnaotakwv ArtoteAeoudtwy yla kade Eva kUkAo omoubdwv ouupwva ue MAaioo

Mpoadvtwv Tou Eupwnaikou Xwpou Avwrtatng Ekmaideuang

o [leptypapikoi Aeikteg Emutédwv 6, 7 & 8 tou Eupwrniaikou MAatoiou MNpoadviwy Awd Biou Madnong
kat Mapaptnua B

o [lepiAnmtikég O6nyog ouyypapric Madnolakwv AmoteAeoudatwv

EAANVIKG

210%0¢ Tov cepvapiov givor 1 katavonon kot epfabovvon ota e&ng {ntuata:

- OLemumtwoelg TN¢ GTWYXELAG OTN YVWOTLKA QVATTTUEN Kol 0T OXOALKN emidoon

- OLEMMTWOoELG TNG PTWYELAC OTN CUVALOONUATIKY avamtuén

- OlLenunwoelg tng TwyeLag otV PYUXOKOLWWVIKI avVATTTuEn

- H olkoyévela w¢ MPOOTATEUTIKOG MAPAYOVIAC OTNV OVILLETWIILON TWV EMUTTWOEWV
NG PTwyeLag (Yovikr EUITAOKK Kal YOVIKEG TIPOCOOKIEG)

- Atouukol kal Kowwvikoli mopayovieg (oxoAelo, KowoOTnTa) TMOU TPOAYOUV TNV
PUXLKA OVOEKTIKOTNTA ATEVAVTL O GUVONKEC OLKOVOULKNG EVOELAG

AyyAika

The aim of the seminar is profound understanding of the following issues:
- How poverty affects cognitive development and school achievement.

- How poverty affects emotional development

- How poverty affects psychosocial development

- The family as protective factor against poverty (parenting, parental engagement
and parental expectations)

- Individual and social factors (school, community) which promote psychological
resilience against poverty

Fevikég IkavotnTeg
AauBavovtag urtoYn TiG YEVIKES LKAVOTNTES TTOU TIPETIEL VO EXEL ATTOKTHOEL O TTTUXLOUXOG (OTTWG UTES QVLYPAPOVTAL OTO
Mapaptnua AutAwuartog kot mapatidevral akoAoUvdwg) o€ oL / TOLEG A0 AUTEG ATTOOKOTTEL TO uadnua;.

Avadlnitnon, avadvon kat aOv9eon Sebouévwy kat JxebLaouog kat Staxeiptan Epywv

TIANPOWOPLWY, UE TN XPHON KAL TWV amapaitnTwv 28006 0N SLOPOPETIKOTNTA KOl OTNV TTOAUTIOALTIOUIKOTNTA
texvoloytwv 2eBaoudg oto puaolko meptBaAlov

lMpooapoyn O€ VEEG KATAOTAOELG Entibelén Kowwvikrig, emayyeAuaTikrc ko ndkri¢ umeuvBuvotnTag
AnYn aropacewv Kot evatodnaiag o Yéuata @UuAou

Autovoun epyaoia A0KNON KPLTIKIG KOl UTOKPLTIKIG

Ouadikn epyaoia Mpoaywyn tne eEAeUTEPnG, SNIULOUPYIKIG KAL ETTAYWYIKIG OKEYNG

Epyaocia oe 51edveg meptBaiiov
Epyaoia o€ Stemiotnuoviko neptBaAlov
Mapaywyr VEwWV EPEUVNTIKWV LOEWV

EAANVIKA:
- Avalntnon, avaAuon kat oUvBeon dedopuevwy

- Autdvoun f opadikn epyacio




AyyAa:
- research, analysis and synthesis of data

- Autonomous or group project

2. MEPIEXOMENO MAGHMATO2z

EAANVIKA:

H oulAtnon yia tn ¢twyela dev neplopiletol HOVO O€ OLKOVORLKOUG OPOUC (CXETIKN €vavTL
amoAutne dtwyelog), aAld, Kupiwg, cupmepA\auBAVEL Kal KOWWVIKEG UETAPANTEG, OMWG
elval n mpoofacn ota Kowwvikd ayabd tng maitdelag, tng uyelag, TOu TMOALTLOUOU, N
aloBnon Ttou «avrnkew» OTNV KOWwvia, N OCUUUETOXN OE KOWWVIKEC Olepyacieg kal
Spaotnplotntec k.a (Engle & Black, 2008). MeAéteg £xouv Oeiel OTL N dTWYELX EMNPEALEL TN
YVWOTLKH, KOWWVLKA KOL CUVALOONUATIKI) avAmTuén ToU atopou, KaBwg Kal gv YEVEL TNV
niolotnta Lwng kot To aiobnua eunueplag tou (Yoshikawa et al., 2013).

210 ogpwvaplo Ba yivel mapaBeon kat oulNTNON TWV EPEVVNTIKWY EUPNHATWY yLO

Q) TIG EMUMTWOELS TNG GTWYELNG OTN YVWOTIKN OVAMTUEN Kol TNV OXOAWKN emidoon Ttwv
TaLS LWV Kal Twv eprBwv, Kot

B) To pOAO TNG YOVLKNG EUTAOKNG KOL TWV YOVLKWY TIPAKTIKWY OTNV tpoaywyh The YUXIKAG
avBeKkTikOTNTAC TWV TadLwy Tou {ouv og ocuvOnKeg GTWYELOC.

Oa oulNTAOOUUE TOUG TPOTIOUC LE TOUC Omoloug oL yovelg umopolv va AElToupyrnoouv
TPOOTATEUTIKA EVOVIL TWV OUOUEVWV EMMTWOEWV TNG OGTWYELAG, TPOAYOVTOG TN
ouvalebnuatiki avamtuén, evioxuovtag Tn YVWOTIKA avamtuén Kal BeATLWVOVTOG TIG
OXOAIKEC EMISOOELG TWV TTALSLWV TOUG.

AyyAa:

Discussion about poverty is not restricted only on economical definitions (relative vs.
absolute poverty), but mostly is defined by social variables, such as access in social goods of
education, health, culture and by the sense of “belonging” in the society, participation in
social procedures and activities (Engle & Black, 2008). Studies have shown that poverty
affects cognitive, social and emotional development of people, as well as life quality and
well-being (Yoshikawa et al., 2013).

In this seminar we will discuss research findings about a) effects of poverty in cognitive
development and school achievement in childhood and adolescence and b) the role of
parental engagement and parenting (parental practices) in children resilience against
poverty.

We will discuss the ways parents (in coordination with teachers, and significant others in
the community) could protect their children against adverse effects of poverty, promoting
emotional well-being and cognitive development, and ameliorating school achievement of
their children.

3. AIAAKTIKEZ kot MAGHZIAKEZ MEOOAOI - AZIOAOTHzZH

TPOMOZ NAPAAOZHZ
lMpoowrto pe mpoowrno, E§ amootacews
ekmaideuan KA.

XPHZH TEXNOAOTIQN
MNAHPOOOPIAZ KAI




EMNIKOINQNIQN

Xprion T.IM.E. otn Abaokadia, otnv
Epyaotnpian Exnaibevon, otnv
Emukotvwvio UE TOUG QOLTNTEG

OPTANQZH AIAAZKAAIAZ

Meplypapovral avaAUTIKE O TPOMOG Kol
uédodot Stbaokaliag.
AaAééeis, Jeuwvapla, Epyaotnplakn
Acknan, Acknon [lebiou, MeAétn &
avdAuon  BiBAoypapiag, Dpovtiotrplo,
Mpaktikry (Tomov€tnon), KAwiwkn Aoknon,
KaAAiteyviko  Epyaotripto, Awadpaotikn
Sdaokadio, EKMOUSEUTIKEG — ETLOKEYELS,
Exkmovnon ueAétng (project), Suyypaen
epyaoiac /  epyaocwyv,  KoAAwweyvikn
énutoupyia, K.Am.

Avaypd@ovtal oL WPEG UEAETNG TOU oLTNTh
yla kade padnolakn dpaotnplotnta kadwsg
KaL oL WPEG UN KadobdnyoUUevnNG UEAETNG
WOTE 0 OUVOALKOG (POpPTOG Epyaciac oe
eninedo eéaunivou va avtiotoEel ota
standards tou ECTS

AZIOAOTHZH ®OITHTQN M£0060¢ afloAdynong BaBpoAoynon
Meptypapn tne Stadikaoiac aétoAoynang 1. I‘IpocbopLKr'] spyaoia 30%

Mdooa A&oAdynang, Médobot 2. T[pamtn epyacia 70%
aéloAdynong, AlopoppwTLKn n
Suunepaouatikr, Aokwaocia  MoAAarmArg
Entidoyrig, Epwtrioels Zuvtoung Amavinong,
Epwtrjoeic Avamtuéne Aokiwuiwv, Emiluon
MpoBAnudtwv, lpanty Epyacia, Exdeon /
Avagopa, [powopikn Eé€taon, Anudoia
Mapouciaon,  Epyaotnpiakry  Epyaocia,
KAwvikny  E¢€taon AoUevoUg, KaAAutexvikn
Epunveia, AAAn / AMec

Avapépovtat pnta  mpoodloplougva
kpttripta aéloAdynong kot eav kat mou eivat
PooBaoILN QTTO TOUG (POLTNTE.
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5. QPOAOrIO NMPOTPAMMA - ZYTTPAMMATA

Huépa AbaokaAiag Mabnuartog | Qpa Atdaockaliog Mabrpatog
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AiBoucag: | Xwpntikotnta 15 atopwv
Zuyypappata Ztowxeia ZUyypaHATOG Kwdwkog Eudogou
1
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